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What is the Pupil Premium? 

The Pupil Premium is additional funding allocated to publicly funded schools in England on behalf of 

students who are considered to be disadvantaged.  The government introduced this funding in April 

2011 and it is designed to help schools ensure they raise the attainment of these students, and ensure 

that disadvantaged students are able to progress as well as students who are not. 

The table below indicates the funding allocated by the Department for Education: 

DISADVANTAGE FACTOR FUNDS ALLOCATED 

Students in Y7-11 recorded as having had Free School Meals at any 
point in the last 6 years. 

£955 

Children Looked After by Local Authority Care. £2345  

Children in ‘post-Local Authority’ care, including those who have been 
Adopted from Care. 

£2345 

Students in Y7-11 recorded as having been the child who has had a 
parent in the Armed Forces in the last 5 years. 

£310 

 

It is important to realise that Pupil Premium funding is not intended to be spent on the individual student. 

Rather, we take an overview of their whole Pupil Premium budget, and the needs of all Pupil Premium 

students, then direct key strategies to help raise progress and attainment levels amongst those students. 

It is only by using the money as one budget that high cost support, e.g. staffing for one-to-one/ small 

group tuition can be funded. Our pupil premium strategy has been arrived at by exploring the evidence 

and research into what works best to improve the attainment of students who attract the pupil premium 

funding.  
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intentions for disadvantaged students are embodied in our OSAspire strategy which is 
outlined within this document but is evident throughout all school systems, procedures and 
practices.  
 
 It is underpinned by the following key principles:  
 

● We address the need of the students in our school not any ‘label’ they might have. 
● We have consistently high expectations of all students, irrespective of their prior 

attainment or ‘label’. 
● We know that the best way to close any disadvantage gap is by consistently good 

teaching and having a culture of high expectations which will lead to better learning. 
● We know that relationships with our students are the foundation of success. 
● We know that ensuring our disadvantaged and vulnerable students make continued 

progress is the responsibility of the whole school community and that all colleagues 
are aware of their role in the strategy.  

Our aim is that all students, irrespective of their background or the challenges they face, 

make good progress and achieve highly across the curriculum allowing them to achieve their 

goals whether they leave us at the end of KS4 or KS5.  

In order to achieve this, we will consider and be responsive to the challenges faced by our 

disadvantaged and other vulnerable students. These challenges will be identified by 

assessment and observations but not assumptions about the impact of disadvantage. Our 

response to these identified challenges is our OSAspire strategy whose structure is based 

on the EEF’s tiered approach of focusing on teaching, wider academic intervention and 

wider strategies and evidence informed. This approach allows us to combine our support, 

allowing students to be successful.  

High-quality teaching therefore, is at the centre of our OSAspire strategy for disadvantaged 

learners. This is proven to have the greatest impact on closing the disadvantage attainment 

gap and at the same time will also benefit the non-disadvantaged pupils in our school.  The 

impact of this will be that the attainment of disadvantaged pupils’ will be improved alongside 

continued, sustained progress for their non-disadvantaged peers.  

Underpinning this is early, targeted intervention where necessary, to ensure students who 

need support, get it in a way that will be effective. In addition, our strategy outlines the way in 

which our wider strategies provide the pastoral systems needed to overcome the challenges 

some of our students face each and every day and to build the required relationships with 

parents to enable their children to be successful. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Literacy and/or numeracy 

Teacher assessments, observations and discussion with KS3 pupils indicate that 
many disadvantaged students generally have lower levels of reading 
comprehension than peers and some are below the level of their peers in maths.  

On entry to year 7 this year, 30% of our disadvantaged pupils have arrived below 
age-related expectations overall, compared to 26% of their non-disadvantaged 
peers. In literacy, the figure is 39% compared to 33%, and in Maths, 40% 
compared to 27%. 

Year 11 results in 2021 indicate that although in previous years, there has been 
some reduction in a ‘gap’ between disadvantaged students and others in English 
and Maths, it still remains.  

 

Y11 2021 Non-Disadvantaged Disadvantaged 

Attainment 8 44.73 39.7 

English 9-4 77.9% 63.2% 

Maths 9-4 67.3% 50% 

 

 

2 Resilience  

Observations and discussions with students and families have identified social and 
emotional issues for many students, such as anxiety, depression (diagnosed by 
medical professionals) and low self-esteem.  

3 Aspiration & Ambition 

Disadvantaged students in the Sixth Form do well - accessing higher education. 
However, proportionally fewer disadvantaged students remain with us into the 
Sixth Form from Year 11. The challenge is to get more disadvantaged students 
from middle and high prior attainers to remain in school.  

4 Organisation and prepared for learning 

Our observations suggest many disadvantaged students with low prior attainment 
lack metacognitive / self-regulation strategies when faced with challenging tasks, 
notably in their monitoring and evaluation of their answers. This is indicated across 
the curriculum, particularly maths and science.   

5 Attendance  

Our attendance data over the last 3 years indicates that attendance among 
disadvantaged students has been approximately 5% lower than for non-
disadvantaged students.  
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Persistent absence for disadvantaged students when compared with their non-
disadvantaged peers stands at 14.86% compared to 10.62% for non-
disadvantaged students. A difference of -4.24. 

6 Parental Engagement   

Attendance to online parent consultations by families from disadvantaged 
backgrounds has fallen. This can be seen most recently with Year 11 where 52% 
of disadvantaged families attended meetings, while 71% of non-disadvantaged 
families attended.  In Year 9, only 44% of disadvantaged families attended 
meetings, while 80 % of non-disadvantaged families attended.   

Other requests to engage with the school for parent voice has shown a lack of 
willingness from some parents – only 15.8% of replies to a question about coming 
into school to take part in a discussion were positive.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment among disadvantaged 
pupils across the curriculum at the end of KS4, 
with a focus on English Language and 
Mathematics. 

By the end of our current plan in 2024/25, KS4 
outcomes demonstrate that disadvantaged 
pupils achieve Attainment 8 in line with their 
non-disadvantaged peers.  
The % of students from disadvantaged 
backgrounds will achieve the required standards 
in core subjects and will be in line with national 
data. 

Improved reading comprehension among 
disadvantaged pupils across KS3. 

 

Reading comprehension tests demonstrate 
improved comprehension skills among 
disadvantaged pupils and a smaller disparity 
between the scores of disadvantaged pupils and 
their non-disadvantaged peers. Teachers should 
also have recognised this improvement through 
engagement in lessons and book scrutiny. 

Greater numbers of students from 
disadvantaged backgrounds accessing Sixth 
Form and accessing Higher Education 
courses at 18.  

There will be an increase in the numbers of 
middle to high prior attainers from Y11 to 
choosing to remain at OSA for the Sixth Form.  

Disadvantaged students in Y13 will have 
successfully accessed an appropriate higher 
education course. 

Disadvantaged students will be coming to 
school with the right equipment and have the 
correct resources to allow them to access the 
curriculum, in and out of school effectively. 

Fewer disadvantaged students receiving 
homework logs or detentions for equipment.  

All students needing devices are provided with 
them and are using them effectively. 

Relevant curriculum resources have been 
supplied. 
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To achieve and sustain improved attendance 
for all pupils, particularly our disadvantaged 
pupils. 

Sustained high attendance by 2024/25 
demonstrated by: 

● the overall attendance for all pupils being 
95%+ and the attendance gap between 
disadvantaged pupils and their non-
disadvantaged peers being reduced to less 
than 2-3% 

● the percentage of all pupils who are 
persistently absent being on or below 10%  

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ £235,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Additional teaching 
capacity in English and 
Maths (including use of 
school librarian) 

→ Staff deployment & development – Improving 
the quality of teaching through staff 
deployment and Continuing Professional 
Development (CPD) – EEF  

Rauch and Coe (2019) explain, ‘The quality of 
teaching is arguably the single most important 
thing that teachers and school leaders can 
focus on to make a difference in children’s 
learning’  

→ EEF Special Educational Needs in 
Mainstream Secondary Schools 
(recommendations 3,5) 

https://d2tic4wvo1iusb.cloudfront.net/eef-
guidance-
reports/send/EEF_Special_Educational_Need
s_in_Mainstream_Schools_Guidance_Report
.pdf  
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CPDL activities to 
continue to improve the 
teaching and learning of 
disadvantaged students 
- focusing on feedback, 
metacognition and self-
regulation, oracy and 
improving academic 
vocabulary.  

→ The EEF has published a number of reports 
that summarise the most effective strategies 
that teachers can employ in the classroom to 
improve the attainment of disadvantaged 
students.  

➔ strategies for whole school approaches to 
improve literacy and academic vocabulary 
https://educationendowmentfoundation.org.uk
/education-evidence/guidance-
reports/literacy-ks3-ks4  

1, 2, 3, 4 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
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https://educationendowmentfoundation.org.uk
/education-evidence/guidance-
reports/science-ks3-ks4 

➔ - Ways to develop effective feedback  

https://educationendowmentfoundation.org.uk
/education-evidence/guidance-
reports/feedback  

https://educationendowmentfoundation.org.uk
/education-evidence/teaching-learning-
toolkit/feedback  

➔ Metacognition and self-regulation  

https://educationendowmentfoundation.org.uk
/education-evidence/guidance-
reports/metacognition  

https://educationendowmentfoundation.org.uk
/education-evidence/teaching-learning-
toolkit/metacognition-and-self-regulation  

➔ The EEF report ‘Improving Science in 
Secondary Schools’ recommends building in 
metacognition to lessons - recommendation 2  

https://educationendowmentfoundation.org.uk
/education-evidence/guidance-
reports/science-ks3-ks4 

➔ The EEF toolkit indicates that there is as 
much as 6 months progress when effective 
oral language interventions are in place 
https://educationendowmentfoundation.org.uk
/education-evidence/teaching-learning-
toolkit/oral-language-interventions  

Increased capacity in 
the Inclusion 
Department – SEND 
lead, teacher, EAL lead, 
literacy/numeracy LSA. 

➔ The EEF report Special Educational Needs in 
Mainstream Schools gives a few 
recommendations that support this 

https://d2tic4wvo1iusb.cloudfront.net/eef-
guidance-
reports/send/EEF_Special_Educational_Need
s_in_Mainstream_Schools_Guidance_Report.
pdf  

➔ https://educationendowmentfoundation.org.uk
/education-evidence/teaching-learning-
toolkit/teaching-assistant-interventions  - this 
indicates that where TAs/members of the 
inclusion team work in small groups or on a 
one to one basis with students, 4+months 
progress can be made. 

1 

Literacy and Numeracy 
online resources 
(Hegarty, Literacy 
Planet, TT Rockstars, 
Reading Rocks) 

➔ Recommendation 1 of the EEF report below 
identifies assessment as beng vital to indicate 
where students have gaps - online resources 
can support this as well as recommendation 6 
which encourages independence.   

https://educationendowmentfoundation.org.uk
/education-evidence/guidance-reports/maths-
ks-2-3  

1, 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
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➔ Recommendation 3 in the EEF report on 
using digital technology indicates that using 
technology (like online platforms) for self-
quizzing can help improve retainment,  

➔ Recommendation 4 says that the feedback 
given can also support improvement as long 
as used alongside other feedback. 

https://educationendowmentfoundation.org.uk
/education-evidence/guidance-reports/digital  

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ £21,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Holiday 
Intervention/Support 
sessions to help with 
homework/revision  

➔ The EEF toolkit indicates that 
an effective school approach 
to homework can provide up 
to 5 months + progress 
https://educationendowmentfoun
dation.org.uk/education-
evidence/teaching-learning-
toolkit/homework  

1 

Counselling  ➔ The EEF evaluated the impact of 
Social and Emotional Learning 
interventions and concluded that 
for some secondary school 
students from disadvantaged 
backgrounds who were not able 
to manage certain emotional 
situations effectively, that 
individual interventions could 
help them to make 5+ months of 
progress. 
https://educationendowmentfoun
dation.org.uk/education-
evidence/teaching-learning-
toolkit/social-and-emotional-
learning  

2,3,5 

The Scholar’s 
Programme by The 
Brilliant Club 

→ To build confidence in high prior 
attaining students from 
disadvantaged backgrounds. 
This report 
https://thebrilliantclub.org/wp-
content/uploads/2020/11/Cambri
dge-external-evaluation-
Technical-note.pdf suggests the 
biggest impact is on building 

2.3 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://thebrilliantclub.org/wp-content/uploads/2020/11/Cambridge-external-evaluation-Technical-note.pdf
https://thebrilliantclub.org/wp-content/uploads/2020/11/Cambridge-external-evaluation-Technical-note.pdf
https://thebrilliantclub.org/wp-content/uploads/2020/11/Cambridge-external-evaluation-Technical-note.pdf
https://thebrilliantclub.org/wp-content/uploads/2020/11/Cambridge-external-evaluation-Technical-note.pdf
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self-efficacy in students which 
concurs with our internal impact 
report from last year’s 
programme. 

One to one/small group 
intervention/tutoring. 

➔ Recommendation 4 of the EEF 
Special Educational Needs in 
Mainstream Secondary Schools;  

https://d2tic4wvo1iusb.cloudfront.
net/eef-guidance-
reports/send/EEF_Special_Educ
ational_Needs_in_Mainstream_S
chools_Guidance_Report.pdf  

➔ 5+Months progress as outlined in 
the EEF toolkit  

https://educationendowmentfoun
dation.org.uk/education-
evidence/teaching-learning-
toolkit/one-to-one-tuition  

1 

Provision Map. ➔ In ‘Addressing Educational 
Disadvantage in Schools and 
Colleges. The Essex Way’, Marc 
Rowland repeatedly stresses the 
importance of providing 
information to teachers so that 
they can address the ‘need not 
the label’ of their students. He is 
also clear that in order to 
measure the impact of strategies, 
it is vital to evaluate effectively. 
Provision Map will allow us to 
both these things effectively.  

All. 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ £39,900  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Contribution to CAIG  ➔ https://educationendowmentfoun
dation.org.uk/education-
evidence/teaching-learning-
toolkit/aspiration-interventions - 
indicates that on their own, 
aspirational programmes do not 
have much impact on progress. 
CAIG needs to be tied into 
academic progress in order for it 
to have an impact. 

3 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
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Breakfast  ➔ The EEF report on Improving 
Behaviour in Schools indicates 
that routines such as coming into 
school for breakfast, helps with 
behaviour and preparedness for 
learning.  

➔ https://educationendowmentfoun
dation.org.uk/education-
evidence/guidance-
reports/behaviour  

4 

Attendance 
monitoring  

➔ DFe published a report in March 
2016 
https://www.gov.uk/government/n
ews/just-one-day-off-can-
hamper-childrens-life-chances 
that illustrated impact of poor 
attendance on attainment  

5 

Increased capacity of 
pastoral team and 
whole staff training on 
STEPS/behaviour 
approaches.  

➔ Recommendation 1 of the 
Special Educational Needs in 
Mainstream Schools suggests 
that building relationships helps 
to remove barriers and allows 
students to flourish  

https://d2tic4wvo1iusb.cloudfront.
net/eef-guidance-
reports/send/EEF_Special_Educ
ational_Needs_in_Mainstream_S
chools_Guidance_Report.pdf  

The EEF report, Improving 
Behaviour in Schools, indicates 
in Recommendation 5 that it is 
important to tailor 
pastoral/behavioural approaches 
to the school/student. 

In recommendation 6, it outlines 
the importance of a whole school 
approach/understanding.  

https://educationendowmentfoun
dation.org.uk/education-
evidence/guidance-
reports/behaviour 

 

 

 

2,5 

Uniform and 
resources  

➔ Consulting/involving parents in 
discussing around what 
resources/uniform/equipment 
they need will produce good 
communications with parents. 
Recommendation 3 of the EEF 
report Working with Parents to 
Support Children’s Learning 

4,6 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://www.gov.uk/government/news/just-one-day-off-can-hamper-childrens-life-chances
https://www.gov.uk/government/news/just-one-day-off-can-hamper-childrens-life-chances
https://www.gov.uk/government/news/just-one-day-off-can-hamper-childrens-life-chances
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour


 

10 

ttps://educationendowmentfound
ation.org.uk/education-
evidence/guidance-
reports/supporting-parents  

➔ Recommendation 4 of the 
Improving Secondary Science 
report shows how valuable self-
quizzing and retrieval is for DA 
students. Providing resources 
encourages this. 

/https://educationendowmentfoun
dation.org.uk/education-
evidence/guidance-
reports/science-ks3-ks4  

OSAmbassadors (in 
house mentoring) 

➔ Recommendation 1 of the EEF 
report, Improving Behaviour in 
Schools indicates the benefit for 
students to have a supportive 
relationship with a member of 
school staff.  

https://educationendowmentfoun
dation.org.uk/education-
evidence/guidance-
reports/behaviour  

➔ 2+months progress according to 
the EEF toolkit 
https://educationendowmentfoun
dation.org.uk/education-
evidence/teaching-learning-
toolkit/homework although the 
impact of building relationships to 
facilitate further progress is 
possible (J, Gross, Teaching the 
Unseen Children - page 179 - 
quotes study by Rutter, 2006 and 
Howard et al, 1999) 

2,3,4,5 

Reading Rocks ➔ Involving parents with strategies 
helps to improve progress - 
Recommendation 2 of the EEF 
report Working with Parents to 
Support Children’s Learning 

https://educationendowmentfoun
dation.org.uk/education-
evidence/guidance-
reports/supporting-parents 

➔ Recommendation 2 of the EEF 
Improving Literacy in KS2 
indicates how important it is to 
support students to obtain 
fluency in reading. Reading rocks 
will support this by providing a 
book to each DA student in Year 
7.  

1 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
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https://educationendowmentfoun
dation.org.uk/education-
evidence/guidance-
reports/literacy-ks2 

 

Educational visits and 
extra-curricular clubs 

→ The EEF has identified that 
there is limited impact on 
academic progress by focusing 
on aspirational programmes 
alone but that they must be 
linked to an academic goal/aim. 
Educational visits will be partly 
subsidised for disadvantaged 
students to ensure this. 
https://educationendowmentfoun
dation.org.uk/guidance-for-
teachers/life-skills-enrichment  
This report also talks about the 
value of outdoor learning for 
disadvantaged students so there 
will be a focus on increasing 
numbers of students attending 
these.  

2.3,5,6 

Summer School - 
Year 6 into 7. 

→ Both the links below illustrate 
the importance of using the 
transition programme to 
support literacy for Year 6 into 
7 or to use the time to work in 
small groups to intervene on 
identified ‘gaps’ before 
coming to secondary school.  

https://www.theconfidentteacher.
com/2021/04/the-language-leap-
at-transition/  

 

https://educationendowmentfoun
dation.org.uk/education-
evidence/teaching-learning-
toolkit/summer-schools  

 

1, 2, 3, 5,6  

Contingency fund for 
acute issues. 

 

 All 

 

Total budgeted cost: £295,900 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://www.theconfidentteacher.com/2021/04/the-language-leap-at-transition/
https://www.theconfidentteacher.com/2021/04/the-language-leap-at-transition/
https://www.theconfidentteacher.com/2021/04/the-language-leap-at-transition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Aim Outcomes and Review of Actions 

Progress 8 
 For all students 
(including 
disadvantaged 
students) to achieve in 
line with national 
figures.  

Due to the disruption in learning last year, our Y11 students were 
awarded Teacher Assessment Grades using a variety of assessments 
agreed by each department.  The assessments included were a mix of 
high to medium control including mock exams, in class assessments 
and coursework. Due to the nature of these circumstances, our data 
isn’t as comparable as in previous years, however it still shows the 
impact we’ve had in the strategies we put in place. It isn’t also possible 
to compare nationally.  

 2019 2020  2021 

No. of learners 39 37 38 

Attainment 8 35.5 41.4 39.8 

% achieving 9 – 5 in 
En and Ma 

15% 27% 29% 

% achieving 9 – 4 in 
En and Ma 

41% 54% 45% 

 

 

 

 

Attainment 8  
For all students 
(including 
disadvantaged 
students) to achieve in 
line with national 
figures. 

Percentage of Grade 
5+ in English and 
maths for all students 
(including 
disadvantaged 
students) to achieve in 
line with similar 
schools.  

To continue to improve 
attendance for 
disadvantaged 
students. 

Attendance has been difficult to monitor due to Covid-19 disruption 
however, once that has been considered, attendance for 
disadvantaged students remains lower that non-disadvantaged 
students although higher than national figures.  
 

To increase the number 

of disadvantaged 

students entered for 

Ebacc 

Numbers have remained steady at 21% of each Year 11 being 
eligible for the Ebacc for the last 3 years, with 6% being from a 
disadvantaged background. It remains a target to improve these 
numbers. 
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To use targeted 

strategies and 

programmes to improve 

the aspiration and 

engagement of 

disadvantaged students 

in education. 

For the third year in a row, the percentage of students staying into 
the Sixth Form from disadvantaged backgrounds has been 17-19% 
of the total numbers. Last year, this was 11 students. All but 2 of 
these received offers from their universities of choice.  
In school programmes such as Futures Day, The Scholars 
Programme, the OSAmbassadors all ran to improve the engagement 
of students in their education. Student voice survey analysis in 
November 2021 show that only 1 of the OSAmbassadors stated that 
they ‘didn’t enjoy school’ and the feedback from the students 
involved in the Scholars Programme was that they had gained a 
valuable experience about what university study was like. All bar one 
of the 12 students said they intended on going to university following 
the programme. 

To improve the 

communication and 

engagement with the 

families of some 

disadvantaged 

students. 

Text messages seem to be more effective with some of our families 
so group call has been employed to draw attention to important email 
communication.  
A google survey has been very effective in providing families a voice 
in requesting provisions and identifying challenges their families have 
faced.  
One to one meetings with students/parent/carers who did not engage 
well in lockdown learning facilitated their return to school in 
September 2021.  

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

The Scholars Programme The Brilliant Club 

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 
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Further information  

Our strategy can be best observed by consulting our Pupil Premium on a Page below 

 

 


